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Abstract 

Foreign language instruction in the post-method era places a strong emphasis on learner autonomy, student-centered learning, 

and lifelong learning. Teachers serve as guides, mentors or facilitators, and students are expected to actively engage in the 

teaching process and take personal responsibility for their learning. The implementation of this approach can be greatly aided by 

digital technology, especially global streaming services that provide authentic content for independent language practice. In order 

to fully utilize these resources, teachers should acquire the necessary skills to incorporate the content from these services into their 

lessons, and students should receive guidance from their teachers. This study investigates how pre-service English teachers use 

global streaming services for personal practice, their perception of utilizing these resources effectively, and their preparedness to 

guide future students. Conducted with 120 participants from an English Language Teaching program at a foundation university in 

Ankara, Turkey, the research employed a mixed-methods approach through an anonymous online survey. According to the 

findings, participants are aware of how streaming services have helped them improve their English, but they still need more 

instruction on how to use international streaming services so they can be ready to help and guide their future students in making 

the most of these resources for language learning. 
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INTRODUCTION 
Digital platforms seem to have substantially changed how language 

learners consume content, especially authentic content, in recent 

years. Global streaming services such as Netflix, Amazon Prime, 

YouTube and Disney Plus are some of the most well-known 

examples, which are also known by other names such as OTT 

Platforms (Over-The-Top Platforms) (Kumar & Meena, 2023), 

Digital Streaming Services (Harmawan et al, 2023), Media 

Streaming Services (Frossard et al, 2008), Online Content 

Platforms (He, 2022), Streaming Media Services (Tanasse, 2021) 

or Streaming Video Platforms (Evens et al, 2023). These media 

platforms have become an integral part of our everyday lives and 

provide language learners a unique and convenient way to interact 

with real media, such as television shows, movies, documentaries, 

stand-up comedies, and more.  

As Dizon (2021) accurately points out, while video usage has been 

extensively researched in computer-assisted language learning 

literature, media streaming as a tool for informal, outside-of-class 

foreign language (FL) acquisition has not gotten much attention, 

despite the fact that it offers excellent opportunities for naturalistic 

language learning and practice. The amount of research on the 

topic has somewhat increased in the last few years. This 

development seems to be due to two major factors. First off, in 

recent years, there has been a notable increase in the number of 

global broadcasting service providers, the services they give, and 

the number of users. Second, the popularity of post-method era 

practices that center language instruction around the language 

instructor who acts as a facilitator and guide according to his or her 

students' needs has led to a dramatic increase in studies on student-

centered learning, learner autonomy, and lifelong learning in recent 

years. Nevertheless, additional research is still required because the 

majority of people who use these streaming services to improve 

their foreign language proficiency do so on their own and need 

help—especially from their instructors—in order to figure out how 

to get the most out of them. It goes without saying that future 

English teachers will have much more responsibility than current 

English teachers in helping their students get the most out of 

streaming services. The question is whether they are ready to fulfill 

such responsibility. More importantly, how prepared do future 

English teacher candidates feel for such a responsibility? 

Therefore, the purpose of this study is to reveal to what extent pre-

service English teachers use global streaming services for 

individual practice and skill development, whether they believe 

they utilize these resources to their full potential, and most 

importantly, whether they feel prepared to help their future 

students, because, as implied above, post-method research 

emphasizes how important it is for teachers to support and scaffold 

their students so they can practice the three key components of 

post-method pedagogy more effectively: learner autonomy, 

student-centered learning, and lifelong learning (Voller, 1997; 

McGrath, 2000; Aoki, 2002; Huang, 2007, Benson, 2011). 

Regarding the above given purpose of this research, answers to the 

following questions were investigated: 

1. How do pre-service English teachers utilize global 

streaming services to practice and improve their English 

skills? 

2. Do pre-service English teachers believe they possess the 

abilities needed to maximize the benefits of global 

streaming services for their English language 

proficiency? 

3. Do pre-service English teachers believe that language 

learners require help and direction from their teachers in 

order to get the most out of global streaming services? 

4. Are pre-service English teachers prepared for helping 

and mentoring their future students in making efficient 

use of global streaming services for language learning? 

LITERATURE REVIEW 
The 2000s have seen the introduction and development of the post-

method era of language teaching in which people in the field ―are 

no longer preoccupied with the quest for the best or most effective 

teaching method‖ (Renandya & Widodo, 2016), and language 

teachers are no longer expected to be slaves to methodological 

prescriptions applied as a 'one-size-fits-all' solution in classrooms 

around the world (Galante, 2014). The conventional, inflexible 

pedagogical frameworks of language instruction have significantly 

given way to more adaptable, learner-centered approaches in the 

post-method period (Kumaravadivelu, 2006: 162-170). Other 

components such as syllabus, teaching materials, teachers, 

students, and assessment procedures are also recognized by many 

as contributing significantly, if not more, to the success of a 

language program. And, moving away from the 'one-size-fits-all' 

approach has elevated student-centered learning, a concept that has 

been a topic of discussion in language teaching since the mid-

1960s, to a significantly more prominent position in the field. 

Felder and Brent (1996) describe student-centered learning as a 

comprehensive teaching method that involves replacing lectures 

with active learning, holding students accountable for their own 

learning, and employing self-paced and/or cooperative (team-

based) learning strategies (p. 43). This description naturally 

highlights the concept of learner autonomy, which is considered 

one of the indispensable components of student-centered learning. 

Learner autonomy emphasizes the role of the learner rather than 

the role of the teacher (Jacobs & Farell, 2003).  The fact that the 

post-method pedagogy urges teachers to create context-sensitive 

practices that meet the specific needs and preferences of their 

students aligns with the idea of learner autonomy, which gives 

students the freedom to direct their own training (Kumaravadivelu, 

2006; Benson, 2011).  There are many different definitions of 

learner autonomy (Gathercole 1990; Little, 1991; Hughes, 1997; 

White, 2008; Benson, 2011), but as Teng (2019) puts it, the most 

widely cited definition belongs to Holec, who defined learner 

autonomy as ―the ability to take charge of one’s own learning‖ (p. 

3). To Holec (1981), learner autonomy requires learners to have 

assets such as ―determining the objectives, defining the contents 

and progressions, selecting methods and techniques, monitoring 

the procedure of acquisitions, and evaluating what has been 

acquired‖ (p. 3).  

It is common knowledge in the profession that learner autonomy 

facilitates lifelong learning, which is the foundation of the post-

method era and promotes an ongoing, self-driven quest for 

knowledge. After all, being able to learn in a self-directed way and 

treating learning as a lifelong process are the two fundamental 

goals of today's education approach, and they cannot be considered 

independently of each other. So, as Toofal and Barjasteh (2018) 

put it wisely, learners are more likely to maintain motivation and 

achieve consistent progress over the course of a lifetime if they 

take the initiative to study through their interests and passions. 

The seeds of the concepts of student-centered learning, learner 

autonomy, and lifelong learning, as is well known, were sown long 
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before the post-method era. However, before the 1990s, these 

concepts were less well-liked and used in the field of teaching and 

learning languages, especially in countries where language learners 

had very few opportunities to interact with native speakers of the 

target language or be exposed to language input. There were 

relatively little opportunities for pupils to build their pragmatic, 

sociolinguistic, or sociocultural competences as a result of this 

unavoidable deprivation, which was evident in Turkey as well. 

And, as everyone in the field of language teaching would agree, 

these competences are very difficult to develop in formal language 

learning conditions (Kaspar & Rose, 2002; Taguchi, 2008; 

Ishikara, 2010). Moreover, in the 60s, 70s and 80s, especially in 

countries like Turkiye, as they were deprived of almost all the 

resources and technology we enjoy today, very few of the language 

learners had the opportunity to individually use, practice or 

improve the foreign language they learned at school. Under these 

conditions, what could concepts like student-centered learning, 

learner autonomy or lifelong learning mean for foreign language 

teachers or students? And, is it a coincidence that these concepts 

have been expressed more strongly since the 90s, or isn’t it a 

natural consequence of the fact that the internet, information and 

communications technologies, digital platforms and global 

streaming services have gradually become a part of our daily lives 

and the interactive features of these platforms have started to 

support self-directed learning and provide opportunities for 

personalized language practice? Among these, global streaming 

services such as Netflix, Amazon Prime, Disney Plus and others 

provide a plethora of authentic resources, ranging from films and 

TV series to documentaries and educational programs, and they are 

in line with the above-mentioned ideals of the post-method period 

thanks to their extensive array of real-life content and interactive 

features. As Cole and Vanderplank (2016) state, these digital social 

opportunities can undoubtedly positively influence language 

learning and demonstrate the effectiveness of independent, 

informal language learning. It wouldn't be presumptuous to argue 

that these digital platforms can play a crucial role in foreign 

language instruction given their significant contributions especially 

in countries where people are unable, in their daily lives, to 

practice and interact with the language they learn through formal 

instruction. 

Teng (2019) states that the ability of learners to internalize their 

attitudes and ideas about taking charge of their own learning has 

been identified as the key to fostering learner autonomy, and 

motivation is believed to be a key factor in promoting effective 

autonomous learning (p. 13). When using global streaming 

services, language learners can select content that suits their 

interests and study objectives. The provision of choice and 

flexibility enhances motivation, enabling individuals to engage 

with the language in contexts that are both relevant and significant 

to them (Dizon, 2021). Moreover, unlike traditional classroom 

environments that are tied to fixed schedules, streaming services 

provide students with the flexibility to access language content 

whenever and wherever they want (ibid). This adaptability 

promotes personalized learning experiences tailored to individual 

paces and preferences. Besides, video streaming provides more 

versatility compared to traditional TV or movie watching as it can 

be accessed on various devices such as smartphones, tablets, 

gaming consoles, and, of course, televisions (Evens et al, 2023). 

Because it supports individualized learning paces and styles, this 

flexibility seems to be a great contribution to learner autonomy 

because it allows for on-demand learning, that is, it provides 

foreign language learners with more opportunities to autonomously 

consolidate and develop what they have learned, without the 

constraints of time and location. The comments made by the 

students in Wang and Chen's (2019) qualitative study on L2 

English learners in Taiwan regarding YouTube usage indicated that 

the platform provided greater freedom and was more interesting 

than traditional classroom-based language instruction. 

Victori and Lockhart (1995, as cited in Richards and Rodgers, 

2014: 332) note that since learning is based on the requirements 

and preferences of the learners, autonomous learning is said to 

make learning more focused and personalized and, as a result, to 

produce superior learning outcomes. A wide selection of genres, 

from movies to TV series, from documentaries to reality shows, 

appeal to different learning styles and preferences, increasing the 

dynamism and enjoyment of language acquisition. In addition, 

regularly updated libraries on these streaming services ensure that 

there's always something new to watch and learn, which makes 

learning engaging and exciting. Once again, a significant 

contribution to student-centered learning, learner autonomy and 

lifelong learning. And, as a result of the recent significant progress 

in artificial intelligence, video streaming services like Netflix, 

Amazon Prime and Disney Plus now possess the ability to utilize 

content recommendation algorithms. These algorithms are 

designed to assess user behavior and preferences in order to 

suggest content, products, and services that are customized for 

each client. As the selection of movies and TV series expands on 

digital platforms, algorithmic suggestions play a crucial role in 

assisting users in discovering content tailored to their preferences 

(Alm, 2023). This personalized approach not only enhances the 

viewing experience but also tempts users to spend more time on 

the platform, which results in more input and intake. Furthermore, 

a deeper knowledge and appreciation of the target language and its 

cultural nuances are fostered when learners watch content from 

diverse nations that speak the target language, since they are 

exposed to a range of accents, dialects, and cultural situations. As 

previously stated, it can be very challenging for language 

instructors to allocate time in their classes to the sociolinguistic and 

sociocultural aspects of the target language. 

Video streaming services also provide extra features like language-

specific categories or subtitles, which boost the educational value 

of their content, and users have the option to rewind and pause 

whenever they want. There are various techniques for the language 

learners to make use of these features of streaming platforms and 

individually practice the language they are learning (Shahrir & 

Abdullah, 2022; Maharani et al, 2024; Alutaybi et al, 2023).  

Finally, one of the most eye-catching features of global streaming 

services has been the introduction of interactive element (Ong et al, 

2024).  For instance, in Netflix's "Black Mirror: Bandersnatch," 

players control the decisions made by the main character during 

specific scenes from the start of the film to the finish. Similarly, in 

the "Kaleidoscope" series, viewers can select how they would like 

to watch the order of individual episodes. No need to say that these 

interactive features increase the time spent on streaming services as 

they become more attractive and entertaining for the learners. 

While they can't completely replace a learner's interaction with 

target language speakers, they are nevertheless preferable to 

nothing. 

Netflix, Amazon Prime, Disney Plus or other global streaming 

services may provide language learners many more opportunities; 

nevertheless, it is outside the scope of this study to examine these 
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features or offer any strategies for utilizing them. However, it 

should not be noted that as research on the subject continues to 

increase, there is a high probability that many fresh ideas will 

emerge. After all, it wouldn't be erroneous to suggest that 

providing language learners with so many input options has 

undeniable benefits, particularly when considering the foreign 

language teaching methodology that is now widely acknowledged 

by many in the field. According to Chen (2013), who researched 

how Taiwanese EFL students used tablets for informal language 

learning outside of the classroom, tablets give students 

opportunities for collaboration and interaction in the target 

language; however, just giving students access to technology does 

not guarantee that they will learn the language effectively. Rather, 

because adopting new technologies comes with certain challenges, 

students might benefit from some supervision. It might be argued 

that the same viewpoint would hold true for individual language 

learners who attempt to use content from global streaming services 

to enhance their language proficiency, which is the primary focus 

of this study. 

METHODOLOGY 
The study employed mixed methods research, which combines 

qualitative and quantitative research into a single cohesive project 

(Bryman, 2012). The targeted population encompassed 2nd, 3rd 

and 4th graders enrolled in the English Language Teaching (ELT) 

program of a foundation university in Ankara, Turkey (147 in all), 

and 120 of them (81,6%) participated in the online anonymous 

survey conducted at the end of the 2023-2024 Academic Year. In 

order to find the answers to the aforementioned research questions, 

the survey involved a questionnaire designed to collect 

information, both quantitative and qualitative, about pre-service 

English language teachers' perspectives and individual experiences 

in using global streaming services for language learning. Since the 

medium of instruction in the English Language Teaching program 

is English, the survey was conducted in English. Two experienced 

academics from the same university—one specializing in EFL and 

the other in statistics—provided comments after the survey's initial 

draft was created. As a result, several revisions were made to 

improve clarity. After these changes, 20 students who weren't 

involved in the primary study piloted the questionnaire for the 

assessment of validity and reliability of the measurements scales. 

With the exception of one item, these students had no trouble 

comprehending or filling out the survey, and Cronbach’s alpha 

reliability coefficient of nine Likert scale and three rating scale 

items included in the questionnaire was found to be 0,93. Having 

obtained these results, the questionnaire was thought to be ready 

for use after a minor modification. 

FINDINGS  
The majority of the pre-service English teachers who participated 

in this survey were between the ages 19-24, 41 of which were 20, 

and there were also 7 students older than 24. The age group with 

the highest participation rate was 20 (34,1%), and 92 of the 

participants were female students. Information about the English 

levels of the participants was included in the survey to learn about 

how the English levels of the students influence their use of 

streaming services. Since the majority of participants lacked 

official proficiency test results, they were asked to rate their own 

English skills. However, no significant relationships were found, 

and no trustworthy inferences could be drawn, maybe because the 

students' descriptions of their levels did not accurately reflect the 

reality. Considering the participants’ responses to the subsequent 

questions, it could be argued that this particular group’s use of 

streaming services is not greatly affected by English proficiency 

(perhaps slightly more in favor of students with higher proficiency 

levels), however, this conclusion may be misleading and erroneous 

due to the unreliability of students' responses regarding their 

proficiency levels. According to Samadova & Erkinov's study 

(2023), even A2 level students found that watching English-

language films on Netflix helped them understand a variety of 

idioms, proverbs, colloquial expressions, and jokes in their natural 

contexts. This suggests that users' use of these services is based on 

how beneficial they believe they are for their English rather than 

their language proficiency. 

Netflix appears to be the most popular streaming service, with 

most respondents (89.6%) watching it regularly. It is followed by 

Amazon Prime (47.9%) and Disney Plus (37.5%). Some pre-

service English teachers regularly watch at least two or three 

different streaming services. No significant differences were 

observed according to the student's age and gender in terms of 

global streaming services usage. When asked how frequently they 

watch content on these platforms, 20 percent of participants 

responded that they watch content every day, and almost half 

(48%) watch it several times a week. It seems that streaming 

services have become a part of our everyday lives, and these results 

also support Daniels' (2020) prediction that by 2024, 1.3 billion 

individuals would be using video streaming services. 

The content types most preferred by prospective English teachers 

include TV series (76%) and movies (68%). These content types 

are followed by animated shows (40%), stand-ups (22%), 

documentaries (22%) and reality shows (10%). Each type of 

content included in this survey item can be useful in improving the 

sociolinguistic and sociocultural competencies of language 

learners. The purpose of this data collection was to ascertain the 

preferences of this college-level student population in order to 

utilize them in further studies as 72 percent of the respondents 

(56% occasionally and 16% yes) inform that they watch streaming 

services to improve their English. Responses from others (28%) 

indicate that they use these platforms simply to enjoy content 

without actively focusing on improving their English. There seem 

to be two plausible explanations for the relatively large percentage 

of this group of pre-service English teachers. Some of them are 

either ignorant of the advantages these platforms offer for 

developing their English, or they just want to enjoy the content 

because they think their English is strong enough and they don't 

need to focus on it any more. The results show that prospective 

English teachers mostly use streaming services to improve their 

listening comprehension (76%), followed by vocabulary expansion 

(73,70%) and pronunciation (68,40%), notwithstanding the lack of 

significant percentage variation across the responses.  

52% of the pre-service English teachers state that they always or 

often use subtitles when watching streaming services, and Turkish 

subtitles are slightly more popular (51,66%) than English subtitles 

(45%). These results corroborate Shahrir & Abdullah's (2022) 

finding that users are more likely to use subtitles if they place a 

high value on vocabulary development and comprehension and do 

not want to ignore linguistic nuances that are not covered in the 

curricula they follow in school, such as certain cultural elements, 

dialects, slang, informal English, etc. As Dizon (2021) points out, 

users usually attempt to avoid comprehension problems brought on 

by the speaking rate, the vocabulary used, and the type of content 

because streaming video content is made for entertainment rather 
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than language learning. As Dizon (2021) points out, since 

streaming video content is made for entertainment rather than 

language learning, users often try to avoid comprehension 

problems brought by speech rate, vocabulary used, and type of 

content by activating subtitles, and being a pre-service English 

teacher with a certain level of English seems to be no exception in 

this regard. In addition, the majority of research participants 

(84.2%) intend to discontinue using subtitles in the future, because, 

thanks to the courses they received in the ELT department, they are 

aware that prolonged usage of subtitles impairs listening 

comprehension (Latifi et al, 2016; Horogoshi, 2016). 

The majority of participants (56,67%) report that they rarely pause 

or rewind to understand certain parts of the media they watch. This 

result indicates that either these participants do not prefer to break 

the flow of what they are watching or they do not have serious 

comprehension problems when watching the content on streaming 

platforms, and 76,22 percent of those who report that they rarely or 

never pause or rewind are those who state that their English level is 

C1 or C2. Responses to the next questionnaire item confirm this 

finding, since 86.66 percent of future English teachers state that 

they very often, sometimes or rarely take notes or pause the 

broadcast and conduct research when they discover something new 

in English. This result is in line with the previously mentioned 

finding that 72% of participants try to improve their English by 

using streaming services. 64% of this group state that they very 

often or sometimes stop streaming to conduct some research when 

they encounter something they don’t know in English. Moreover, it 

seems that the biggest problem users face when watching content 

offered by broadcast providers is accents they are not familiar with 

(62,70%). Fast speaking rate (41,20%) and lack of vocabulary 

knowledge (39,20%) are additional factors that hinder their 

understanding of the material. 

Participants' responses to the question, "On a scale of 1 to 10, how 

much do you think watching English content on streaming services 

contributes to your overall English learning?" most frequently 

included ‘eight’ (34,16%). Approximately 89 percent of 

respondents believe that streaming services help them improve 

their English, as evidenced by the fact that they marked ―six‖ or 

above on this survey question. This result is consistent with that of 

Alakrash et al. (2022). According to their survey, students from 

five different international schools in Malaysia strongly agreed that 

digital platforms made studying languages more enjoyable and aid 

in their learning of EFL and its culture. Since our participants seem 

to be aware of the benefits provided by streaming services, it is 

conceivable that they will encourage their students to make use of 

them in the future.  

They find comedies (50%) most useful in improving English, but 

the other content types are also favored. The relatively even 

distribution of responses to this question shows that prospective 

English teachers believe that all types of digital platform content 

actually contribute to their English development. Thus, it is not 

surprising that the vast majority of them (86,67%) recommend 

streaming services to others who wish to improve their English. 

Almost all the participants in this survey were familiar with global 

streaming services when they were learning English in their former 

educational institutions because these services were already 

operational (especially Netflix and Amazon Prime), however the 

great majority of them inform that their English instructors never 

(46,67%) or very rarely (36,67%) incorporated global streaming 

service content into their syllabi. Moreover, their responses to the 

question, ―On a scale of 1 to 10, how would you rate the guidance 

you have received so far from your English teachers to effectively 

use the streaming services?‖ are very striking, because 74,13 

percent of the participants marked ‘five’ and below. It seems that 

most English teachers in Turkey do not make much use of these 

streaming services in their lessons, and to make matters worse, 

they don't provide their pupils the guidance they need to make the 

most of these resources to improve their English outside of the 

classroom. When asked, "On a scale of 1 to 10, how would you 

rate your ability to use global streaming services for your English 

language proficiency?" the pre-service English teachers chose four 

(14,16%), five (21,66%), six (31,66%), and seven (17.5%). This 

seems to be the result of their lack of prior training on how to 

utilize the services' contents to their fullest potential. This finding 

is also supported by the responses to the next survey item; because 

only 15% of future English teachers state that they do not need any 

extra guidance on using global streaming services. Thankfully, 

though, the vast majority of future English instructors (93,33%) are 

aware of the benefits provided by these services and intend to 

provide guidance to their students on how to utilize them to 

improve their English in the future. Furthermore, 74.17 percent of 

the participants, going beyond the role of a guide in this regard, 

state that they will include streaming service content into their 

English classes. These answers appear to imply the following in an 

indirect manner: Future English teachers understand the 

significance of these streaming services for the above mentioned 

key components of language instruction in the post-method era, 

including learner autonomy, student-centered learning, lifelong 

learning, and, more importantly, sociolinguistic and sociocultural 

competency. Their answers are quite comforting, but even more 

comforting is the fact that they acknowledge that they are not yet 

prepared for their intended future roles. 

The number of the participants who responded the question ―Do 

you have any suggestions on how people who want to improve 

their English can use Global Streaming Services effectively?‖ is 17 

out of 120. Some future English teachers emphasized the value of 

actively engaging with the content by taking notes and revisiting 

the topic over and over. Some of the participants state that paying 

attention to the language's form and meaning, as well as the 

cultural context, is extremely beneficial. Furthermore, regular and 

focused consumption of content was emphasized as vital. Some 

participants underlined the importance of conscious engagement 

focused on improving language skills, stating that without regular 

and focused engagement, progress in language learning may not 

match expectations. On the other hand, a few others suggested that 

learners should enjoy the content without forcing themselves to 

take notes or overanalyze, as this less language-oriented approach 

may help improve exposure to the language naturally. One 

participant emphasized that starting with easy-to-understand 

content and gradually advancing to more complex material would 

be beneficial for better comprehension and language retention. 

Another participant recommended watching movies starring actors 

who have learned English as a second or foreign language, 

underlining, perhaps, the importance of getting used to the accents 

of people from different nationalities, or perhaps, pointing out that 

their speech is easier to comprehend. Two of them believe that 

seeing content in multiple dialects or languages exposes language 

learners to a wide range of linguistic nuances. Some have proposed 

gradually transitioning from native-language subtitles to English 

subtitles and then eliminating them altogether. It was also 

recommended that language learners use subtitles consciously and 
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switch to English subtitles as a way to capture the full meaning of 

the language. Some prospective language teachers recommend 

watching content that includes real-life language, such as stand-up 

shows, and content that aligns with the learner’s interests or 

hobbies.  

It is clear that some variability exists in the responses given by this 

limited number of participants, as some are more focused on 

structured, deliberate learning (e.g., taking notes and using subtitles 

consciously) while others prioritize passive exposure and 

enjoyment (e.g., not forcing note-taking). However, as previously 

mentioned, they all appear to be aware that the aforementioned 

advantages of streaming services for the various needs of language 

learners are welcomed by nearly all of the popular language 

learning models they have studied at the university, including 

Krashen's Input Hypothesis (because these streaming services 

provide learners with access to large volume of comprehensible 

input), Vygotsky's Socio-Cultural Theory (because these services 

expose learners to real-world social interactions and cultural 

content), Schmidt's Noticing Hypothesis (because these services 

allow learners to pause, rewind, and replay scenes, which help 

them consciously notice new language features), Long's Interaction 

Hypothesis (indirectly, because learners can discuss what they have 

watched in language learning communities, language classes, or on 

social media), and Schmidt’s Skill Acquisition Theory (because 

learners can gradually become more comfortable and fluent in 

language while amusing themselves, improving their listening 

comprehension skills, expanding their vocabulary, and improving 

their grammar). Unfortunately, their suggestions for the effective 

use of these services don't seem very noteworthy, as anyone 

attempting to use Netflix, Amazon Prime, etc. to enhance their 

English proficiency may suggest these same guidelines. 

Considering the fact that these pre-service English teachers attend 

a university ELT department, one would typically expect to see 

more in-depth suggestions that reflect their ELT training.  

DISCUSSION AND CONCLUSION 
The abundance of original, real-world content available on global 

streaming services allows language learners to experience authentic 

language in a range of contexts. In addition to giving students the 

opportunity to develop their language skills—particularly their 

listening comprehension—by hearing native speakers use everyday 

language in a variety of contexts, this exposure is crucial for 

gaining access to a wide range of sociolinguistic and sociocultural 

aspects of the target language that are generally overlooked in 

traditional textbooks and language classrooms. Besides, streaming 

services provide a degree of interaction that enhances the interest 

of individual learning. By giving students the chance to watch 

videos again and again, engage with other users through 

comments, and consume content with subtitles, these platforms 

may help them develop a stronger command of the language 

(Asiyah et al, 2022). 

The purpose of this study was to find out how prospective English 

teachers in the English Language Teaching program at a 

foundation university in Ankara, Turkey, use global streaming 

services such as Netflix, Amazon Prime, Disney Plus, etc. to 

improve their English, what role they believe these services play in 

the post-method era of language education, and whether or not they 

feel ready to teach their future students how to make the most of 

these resources.  

The results reveal that the vast majority of the participants 

recognize the potential of streaming services to help users improve 

their language proficiency, and they spare a significant amount of 

time to use them for this purpose. The strategies they use to benefit 

from these services, however, differ from participant to participant 

and do not adequately reflect the training they have received in an 

ELT department, perhaps as a result of very little specialized 

instruction they have gotten on how to use them outside of the 

classroom. This conclusion is also validated by the responses of 

significant percentage of participants who expressed their 

dissatisfaction with the guidance they received in the past and who 

admit that need additional training to help their future students 

effectively utilize these platforms for language learning. 

Additionally, a significant number of participants stated that they 

plan to include streaming service content in the future curriculum 

of the English classes they teach. This illustrates a progressive 

approach to language instruction, where the importance of digital 

broadcasting, multimedia, and technology is becoming more 

widely acknowledged as essential to contemporary teaching 

methods. Their readiness to include these resources reflects their 

conviction in the significance of ideas such as learner autonomy, 

student-centered learning, and lifelong learning—all of which are 

fundamental principles of language instruction in the post-method 

period. These ideas are stressed throughout their ELT department 

training, and they probably influence how they see language 

instruction developing in the future. Through training and 

experience, they are aware that integrating these platforms' services 

as teaching tools into EFL settings improves student performance 

and motivation as well as their excitement and passion to learn 

English, as stated by Tsai et al (2024). 

It is evident from analyzing these results that these aspiring 

teachers' viewpoints have already been impacted by the post-

method period of language instruction, which is marked by a move 

away from rigid, one-size-fits-all approaches and toward more 

flexible, learner-centered techniques. They understand how 

important digital literacy is becoming and how important it is to 

help their future pupils study on their own. But the survey also 

shows that these aspiring educators need more organized 

professional development opportunities, especially when it comes 

to using digital tools like streaming services in the real world.  In 

the absence of appropriate supervision and instruction, even the 

most well-intentioned use of these platforms—by both teachers and 

learners, within the language classroom or outside the language 

classroom— may not yield optimal results in language 

development. 

In conclusion, the study's prospective English teachers clearly 

recognize the potential advantages of worldwide streaming 

services for language learning, but their answers also point to the 

need for more specific training on how to use these tools 

efficiently. They appear to be aware of their role in creating a 

dynamic, student-centered, and technologically advanced language 

learning environment, as seen by their dedication to integrating 

these technologies into their future teaching practices. In order to 

ensure that future instructors are fully prepared to assist their 

students in utilizing the wide range of digital resources at their 

disposal, this study highlights the significance of providing them 

with the skills and knowledge they need to utilize these platforms. 

The research findings in this study lead one into concluding that 

the curricula of the universities' ELT (English Language Teaching) 

departments should include training that equips future English 



Copyright © ISRG Publishers. All rights Reserved. 

DOI: 10.5281/zenodo.15172012 
71 

 

teachers with the know-how to effectively assist their students in 

utilizing global streaming services to enhance their English. This 

training can be built into a special course or courses (either 

compulsory or elective) where it is provided in detail, or it can be 

integrated into other program courses. It may be possible to 

arrange workshops, symposiums, or seminars if these departments' 

programs are already overburdened. In a nutshell, the training 

could involve: 

 familiarizing pre-service English teachers about the 

content types offered by these services and how language 

learning might benefit from them,  

 offering techniques for assessing content's suitability and 

effectiveness for language learning, with a focus on age-

appropriateness, cultural relevance, and language 

complexity,  

 instructing them on how to help their students enhance 

their vocabulary, comprehension, and listening skills by 

utilizing subtitles or various features of these services, 

 instructing them on how to handle and acquire the 

sociolinguistic or sociocultural aspects of the English 

language (e.g. cultural references, idioms, accents, 

dialects, colloquialisms, and speech patterns) that are 

presented in the contents of these services, 

 teaching them how to create lesson plans, assignments, 

or tasks that involve streaming service content,  

 providing them with skills to employ collaborative or 

interactive approaches centered around the contents 

provided by these services such as organizing groups, 

online discussion forums, etc., where students can 

discuss content they’ve watched. 

 informing them on how to help their prospective students 

explore streaming content on their own for language 

acquisition by choosing relevant resources, establishing 

objectives, and making plans for self-study that include 

frequent English practice, 

There seems to be a need to increase the quantity, kind, and scope 

of the above mentioned training topics pertaining to the skills that 

university ELT program students should acquire about global 

streaming services. Besides, every training topic can be viewed as 

a possible research topic because these services seem to be a 

valuable tool to support contextualized language acquisition 

especially in countries where foreign language learners have 

limited opportunities to practice the target language in their daily 

lives and where the realization of student-centered learning, learner 

autonomy, and life-long learning which are considered to be the 

essential components of post-method era language education is so 

challenging. 
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