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Abstract

This study examined the profile, readiness, and instructional competence of ARAL Tutors in the Camalaniugan District’s Academic
Recovery and Accessible Learning (ARAL) Program. It focused on describing the respondents’ personal and professional
characteristics and determining their level of readiness and instructional competence in implementing ARAL interventions. The
study employed a descriptive research design, utilizing a validated survey questionnaire administered to 45 ARAL Tutors. Data
were analyzed using appropriate descriptive statistical tools.

Findings revealed that the ARAL Tutors generally demonstrated a “Ready” level of readiness and a “Competent” level of
instructional competence, indicating adequate preparation and teaching capability in delivering ARAL interventions. Strengths
were evident in resource preparation, familiarity with ARAL guidelines, classroom management, assessment and feedback
practices, and learner engagement. However, training and professional development emerged as a relatively weaker area of
readiness.

Overall, the results highlight the importance of strengthening continuous professional development to further enhance teacher
readiness and instructional competence. The findings provide essential baseline data that may serve as input in designing targeted
capacitation programs to improve the implementation of the ARAL Program.

Keywords: ARAL Program; Teacher Readiness; Instructional Competence; Teacher Profile; Professional Development

Introduction

The COVID-19 pandemic severely disrupted education systems, to provide targeted interventions such as diagnostic assessments,
resulting in significant learning losses and widening inequalities tutorials, and flexible learning modalities for learners from
among students, particularly in reading, mathematics, and science. Kindergarten to Grade 10. Guided by policies of the Department of
In the Philippines, this challenge prompted the implementation of Education, including DepEd Order No. 018, s. 2025, ARAL seeks
the Republic Act No. 12028, also known as the Academic to address learning gaps while promoting equitable and inclusive
Recovery and Accessible Learning (ARAL) Program, which aims education.
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This study is anchored on the assumption that teacher readiness
and instructional competence are central to the effective
implementation of the ARAL Program. Teacher readiness includes
instructional  planning, resource preparation, professional
development, and familiarity with ARAL guidelines, while
instructional competence covers pedagogical skills, classroom
management, assessment practices, and learner engagement. These
are influenced by teachers’ professional characteristics such as
educational attainment, teaching position, and length of service.
However, implementation is often challenged by factors such as
limited resources, time constraints, and large class sizes. To cope,
teachers employ strategies such as problem-focused and emotion-
focused coping, adaptive instructional adjustments, and support-
seeking behaviors.

Consequently, this study is supported by the Theory of Planned
Behavior, which explains how attitudes, social expectations, and
perceived control influence teachers’ actions, and the Concerns-
Based Adoption Model, which highlights the importance of
addressing teachers’ concerns in adopting innovations. The
interaction of teacher profile, readiness, and competence, provides
the basis for a capacitation plan aimed at strengthening ARAL
implementation and improving learner outcomes.

Statement of the Problem

This study assessed the level of teacher readiness, instructional
competence and coping strategies of Elementary and Secondary
ARAL TUTORS of Camalaniugan District on the implementation
of ARAL Program of the Department of Education. Specifically, it
sought answers to the following queries.

1. What is the profile of the respondents in terms of the
following variables?
Personal Profile
i Sex
ii. Age
iii. Civil Status
iv. Economic Status
Professional Profile
i Educational Attainment
ii. Teaching Position
iii. Length of Service
iv. Grade Level taught
V. Seminars and Training attended relevant to
ARAL Program
What is the level of readiness of the ARAL Tutors in the
implementation of ARAL Program in terms of;
Instructional Planning
Resource Preparation
Training and Professional Development
Familiarizing with ARAL guidelines/procedures
What is the level of teacher instructional competence in
implementing the ARAL Program in terms of;
a. Pedagogical Skills
b.  Classroom Management
c. Assessment and feedback practices
d. Learner Engagement Strategies

METHODOLOGY

Research Design

This study used a descriptive and correlational research design to
examine the levels of readiness, instructional competence,
challenges, and coping strategies of Elementary and Secondary

ARAL Tutors in Camalaniugan District as they implemented the
Department of Education’s ARAL Program. The descriptive part
of the design helped identify and describe the tutors’ personal and
professional backgrounds and assess their readiness, instructional
competence, challenges, and coping strategies. The correlational
part examined how these factors were related and tested for
significant differences across tutors’ profiles. This design fit the
study because it focused on analyzing current conditions and
relationships among variables without changing them. The results
were then used to develop a capacitation plan to address challenges
in readiness and instructional competence in the ARAL Program.

Locale of the Study

This study was conducted in all public elementary and secondary
schools in the Camalaniugan District, Division of Cagayan, where
the ARAL Program is in place. These schools were selected
because they offer a range of educational settings, with differences
in resources, teacher training, and student populations. By studying
the

whole district, the research gives a clear view of how the ARAL
Program is used in different schools. This approach helped reveal
patterns and differences in teacher readiness, instructional skills,
challenges, and coping methods. Including schools with varied
conditions also makes sure the results reflect real classroom
situations and show where more support or resources might be
needed to help all students recover their learning.

Respondents and Sampling Techniques

This study was conducted in all public elementary and secondary
schools in the Camalaniugan District, Division of Cagayan, where
the ARAL Program is in place.

These schools were selected because they offer a range of
educational settings, with differences in resources, teacher training,
and student populations. By studying the entire district, the
research provides a clear view of how the ARAL Program is used
across different schools. This approach helped reveal patterns and
differences in teacher readiness, instructional skills, challenges,
and coping methods. Including schools with varied conditions also
ensures the results reflect real classroom situations and show where
additional support or resources might be needed to help all students
recover their learning.

Research Instruments

The main tool for this study was a questionnaire created by the
researcher, based on the Statement of the Problem and related
literature. The questionnaire has four sections. The first section
collects information about the teachers’ personal and professional
backgrounds. The second section examines teachers' readiness to
implement ARAL, including their planning, resource preparation,
training, professional development, and knowledge of ARAL
programs and guidelines. The third section examines teachers’
instructional skills, such as teaching methods, classroom
management, assessment and feedback, and ways to engage
students. The fourth section explores the challenges teachers face
and the strategies they use to cope, such as problem-focused and
emotion-focused coping, adapting their teaching, and seeking
support. Experts reviewed the questionnaire to ensure it was clear
and relevant, and it was pilot-tested to assess its reliability. Some
questions were adapted from existing validated tools and adjusted
for the ARAL Program, making the questionnaire a reliable and
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Data Gathering Procedures

The data gathering process began with the finalization of the
research questionnaire aligned with the study objectives. The
researcher secured ethics clearance from the institutional review
board to ensure compliance with ethical standards in research
involving human participants. A pilot test was then conducted to
assess the clarity, reliability, and relevance of the instrument, with
necessary revisions made based on feedback. Consent forms were
distributed to respondents to ensure voluntary participation and
understanding of the study’s purpose and confidentiality.
Permissions were also obtained from the School Division
Superintendent and school heads before data collection. All
gathered data were encoded in Excel for cleaning and analysis,
while relevant literature was reviewed and properly cited to
support the study. Finally, the data were analyzed, interpreted, and
used as the basis for completing the research manuscript.

Data Analysis

This study utilized descriptive statistical tools such as frequencies,
percentages, ranks, means, and standard deviations to describe the
personal and professional profile of the teacher-respondents. A
five-point Likert scale was employed to measure levels of
readiness, instructional competence, challenges, and coping
strategies in the implementation of the ARAL Program, with
weighted means used for interpretation. Responses were
categorized based on predefined scale ranges, where higher scores
indicate greater readiness and competence, more serious
challenges, or more frequent use of coping strategies, while lower
scores reflect the opposite. Additionally, open-ended questions
were included to gather supplementary qualitative insights.

Ethical Considerations

This study followed strict ethical standards to protect the rights,
privacy, and safety of all participants. Before collecting data,
written permission is obtained from the Schools Division
Superintendent of the Schools Division Office of Cagayan to
ensure full cooperation from schools and respondents. Participants
were informed about the purpose of the study, the procedures
involved, and their right to withdraw at any time without penalty.
Informed consent is secured, and participants are assured their
responses will remain confidential and used only for academic
purposes. Participation was voluntary, and no identifying
information will appear in the report.

To maintain privacy, all data, including survey responses and focus
group discussions, are stored securely and anonymized during
analysis. The researcher personally administered and collected the
surveys to ensure data integrity. Ethical clearance is obtained
before the study begins, and all steps follow institutional and
national guidelines.

Academic integrity is observed through proper citation of all
sources. Tallied data will be retained for two years after the
dissertation is finalized, then disposed of responsibly. These
measures will ensure that the study is conducted with respect for
participants and in compliance with ethical research standards.

RESULTS AND DISCUSSION

Presented below are the tables of results and analysis providing
discussions of the findings.

Table 1 Profile of the Respondents
Table 1 illustrates the profile variables of the ARAL Tutors.

Personal Profile

Table 1.1 ARAL Tutors’ Personal Profile

Personal Profile Frequency (n=45) Percenta

ge

A. SEX

Male

Female

B.

55-61

48-54

41-47

34-40

27-33

Mean: 40.93 SD: 9.58

C. CIVIL STATUS

Single

Married 31

Widowed 1

Separated 1

D. ECONOMIC STATUS

Middle Income 29

Low Middle Income 13 29

Poor/Low Income 3 7

Table 1.1 presents the personal profile of the 45 ARAL Tutors
by sex, age, civil status, and economic status. The majority are
female (84%), showing that ARAL tutoring in the district is
mainly managed by women, while only 16% are male. Most
respondents are aged 27-33 (36%), followed by those 48-54
(24%), with an average age of 40.93 years and a standard
deviation of 9.58. This suggests most tutors are in their mid-
career stage, bringing experience and productivity to the
program.

Most respondents are married (69%), 27% are single, and a few
are widowed or separated. Economically, most belong to the
middle-income group (64%), followed by low middle-income
(29%), and a small percentage in the low-income group (7%).
Overall, these findings show that ARAL Tutors in the
Camalaniugan District are mostly female, middle-aged,
married, and financially stable, providing important context for
understanding their readiness, instructional competence, and
coping strategies.

Teachers’ Professional Profile

Table 1.2 ARAL Tutors’ Professional Profile

Professional Profile Frequency (n=45) Percentage

E. EDUCATIONAL ATTAINMENT

College 4 9

with MA 14 31
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MA Graduate

with PhD

PhD

F. TEACHING POSITION

Teacher 1

Teacher 2

Teacher 3

Master Teacher 1

Master Teacher 2

G. LENGTH OF SERVICE

1-5

6-10

11-15

16-21

21-25

26-30

31 and above 3

H. GRADE LEVEL TAUGHT

K-3 22 49

G4-G6 14 31

G7-G10 9 20

I. LENGTH OF TIME TO RELEVANT TRAININGS
ATTENDED

33-40 11

25-32 4

17-24

9-16

1-8

Mean : 21.55 SD: 6.61

The professional profile of the ARAL Tutors shows most are
academically qualified and professionally experienced. A large
majority have completed or are pursuing master’s degrees,
indicating strong commitment to professional growth. Most tutors
hold the rank of Teacher Ill, with some promoted to Master
Teacher positions. Many have taught for 6 to 15 years, suggesting
they are mid-career and have adequate classroom exposure to
support effective program implementation.

Nearly half of the ARAL Tutors handle Kindergarten to Grade 3,
while others teach at the elementary and junior high levels,
showing wide involvement across essential grade levels. Most
tutors have attended a moderate number of ARAL-related
trainings, averaging 21.55 training hours, though participation
varies. Overall, the table indicates the ARAL Tutors are well-
trained, experienced, and professionally prepared, which may

positively influence their readiness, instructional competence, and
ability to handle challenges in implementing the ARAL Program

Table 2 Teacher Readiness

Table 2 illustrates the Readiness of ARAL Tutors in the

implementation of ARAL Program in terms of Instructional
Planning, Resource Preparation, Training and Professional
Development, Familiarity with ARAL Guidelines and
Programs

Instructional Planning

Table 2.1 Level of Readiness of the ARAL Tutors in the

implementation of ARAL Program along Instructional Planning

Statement Weighted |Descriptive
Mean Value

| set specific, measurable learning 391 Ready
targets aligned to ARAL objectives.

I diagnose learners’ baseline skills . Ready
to inform ARAL grouping.

| sequence ARAL activities based . Ready
on learners’ progression needs.

I allot realistic time-on-task for . Ready
interventions within the schedule.

I prepare contingency plans fo 3.89 Ready
absences/interruptions.

Category Mean 3.98 Ready

Statement Weighted | Descriptiv
Mean e Value

1. | have ready access to ARAL-aligned 424 Very

materials (worksheets, modules, scripts). Ready

2. | adapt or create differentiated . Ready
materials for diverse learner needs.

3. | can secure/prepare basic logistics . Ready
(space, devices, printing).

4. | curate formative assessment tools 4.04 Ready
suited to ARAL sessions.

5. | maintain an organized repository of 411 Ready
ARAL resources for quick use.

Category Mean 411 Ready

The table shows that ARAL Tutors generally demonstrate a high
level of readiness in resource preparation. Most indicators had

weighted means above 4.00, falling under the descriptive values

“Ready” and “Very Ready.” The highest-rated item is having access
to ARAL-aligned materials such as worksheets, modules, and
scripts, with a weighted mean of 4.24, interpreted as Very Ready.
This shows tutors are well- equipped with the instructional
materials needed for ARAL implementation. Other indicators,
such as securing basic logistics, maintaining an organized resource
repository, and curating appropriate assessment tools, also received
high ratings. These reflect tutors’ preparedness in managing
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The category mean of 4.11, interpreted as “Ready,” suggests
ARAL Tutors are adequately prepared in resource preparation.
They can access, organize, and develop instructional materials and
logistical requirements essential for ARAL sessions. While the
findings show strong readiness, especially in access to materials,
there is room to improve in creating differentiated resources to
better address diverse learner needs. Nevertheless, the results
indicate resource preparation is not a major barrier to effective
ARAL Program implementation.

Training and Professional Development

Table 2.3 Level of Readiness of the ARAL Tutors in the
implementation of ARAL programs along Training and
Professional Development

Statement Weighted |Descriptive

Mean Value

1. 1 have attended sufficient 3.58 Ready
orientations/trainings about
ARAL.

2. | receive . Ready
coaching/mentoring to
improve my ARAL
facilitation.

3. | actively seek CPD
related to
intervention/reading/numera
cy.

4. 1 feel  confident . Ready
implementing strategies
learned from training.

5. | share practices/learn from 3.58 Ready
peers through LAC Sessions

Category Mean 3.57 Ready

The table shows the readiness level of ARAL Tutors in training and
professional development. All indicators had weighted means from
344 to 3.80, interpreted as ‘“Ready.” Feeling confident in
implementing strategies learned from training had the highest mean
(3.80). This indicates tutors generally feel capable of applying what
they learned in ARAL sessions. Attendance in orientations and
trainings (3.58) and sharing practices through LAC sessions (3.58)
also received high ratings. This suggests collaborative learning and
formal training contribute positively to tutors’ preparedness.

The category mean of 3.57, interpreted as “Ready,” shows ARAL
Tutors have adequate exposure to training and professional
development. However, slightly lower ratings for coaching and
mentoring (3.47) and actively seeking continuing professional
development (3.44) suggest room to strengthen support
mechanisms. Overall, the findings indicate that while tutors are
sufficiently prepared through training, enhancing mentoring,
coaching, and continuous learning opportunities may further
improve their readiness to implement the ARAL Program
effectively.

Familiarity with the ARAL Program Guidelines/ Procedures

Table 2.4 Level of Readiness of ARAL Tutors in the implementation
of ARAL Programs along Familiarizing the ARAL Program
Guidelines

Statement Weighted |Descriptive

Mean Value

1. | understand the official ARAL 4.07 Ready

guidelines (learner selection,
scheduling, documentation).

2. I can complete required
forms/reports for ARAL accurately
and on time.

3. | can explain ARAL processes to
learners and parents/guardians.

4. | can coordinate effectively with
school heads and focal persons for ARAL.

5. | can coordinate effectively with the
school heads and focal persons for

ARAL.

Category Mean 4.03 Ready

The table shows that ARAL Tutors are generally ready to
familiarize themselves with the ARAL Program guidelines. All
indicators had weighted means from 3.96 to 4.13, interpreted as
“Ready.” The highest-rated item is the ability to explain ARAL
processes to learners and parents or guardians (4.13), showing
tutors are confident in communicating program procedures and
expectations. Understanding the official ARAL guidelines (4.07)
and coordinating effectively with school heads and focal persons
(4.00) also received high ratings, reflecting tutors’ familiarity with
the program’s operational requirements.

The overall category mean of 4.03, interpreted as “Ready,”
suggests ARAL Tutors clearly understand the program guidelines
and can comply with documentation, coordination, and
implementation requirements. This readiness shows tutors are well-
oriented with ARAL policies and procedures, essential for smooth
program implementation. While the findings are positive, continued
orientation and support may further improve consistency in
documentation and coordination across schools.

Level of Readiness of Aral Tutors

Table 2.5 Level of Readiness of ARAL Tutors in the implementation
of ARAL Programs

Dimensions Weighted | Descriptive

Mean Value

1. Instructional Planning 3.95 Ready

2. Resource Preparation 411 Ready

3. Training and
Development

Professional  3.57 Ready

4. Familiarity with the ARAL Guidelines 4.03 Ready
and Procedures

Category Mean 3.92 Ready

The table summarizes the readiness of ARAL Tutors across four
key dimensions: instructional planning, resource preparation,
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training and professional development, and familiarization with
ARAL guidelines. All dimensions had weighted means from 3.57 to
4.11, all interpreted as ‘“Ready.” Resource preparation had the
highest mean (4.11), followed by familiarization with the guidelines
(4.03). This shows tutors are most prepared in accessing and
organizing instructional resources and understanding program
procedures. Instructional planning (3.95) and training and
professional development (3.57) also met the readiness level,
though the latter had the lowest mean among the four dimensions.

The category mean of 3.92, interpreted as “Ready,” suggests
ARAL Tutors are generally prepared to implement the ARAL
Program. They possess the necessary planning skills, instructional
resources, program familiarity, and training exposure for effective
implementation. However, the lower mean in training and
professional development indicates a need for continued capacity-
building initiatives, such as enhanced coaching and sustained
professional learning opportunities, to strengthen tutors’ readiness
and ensure consistent program implementation across schools.

Table 3 Instructional Competence

This table illustrates the Instructional Competence of ARAL Tutors
in terms of Pedagogical Skills, Classroom Management,
Assessment and Feedback Practices, and Learner Engagement
Strategies.

Pedagogical Skills

Table 3.1 Instructional Competence along with Pedagogical Skills

Statement Weighted| Descriptive

Mean Value

1. | use explicit instruction 4.00
(modeling, guided practice,

Competent

independent practice) in ARAL.

2. | differentiate tasks (by content,
process, product) to meet learner

Competent

levels.

3. | scaffold learning with prompts, Competent

visuals, and step-by-step supports.

4. | integrate evidence-based
literacy/numeracy strategies

Competent

relevant to ARAL goals.

5. | adapt pace and difficulty based Competent

on ongoing learner performance.

Category Mean 3.92 Competent

Table 3.1 shows that ARAL Tutors demonstrate a competent level
of pedagogical skills. All indicators obtained weighted means from
3.87 to 4.00, interpreted as “Competent.” The highest-rated
practice is explicit instruction such as modeling, guided practice,
and independent practice, with a weighted mean of 4.00. This
shows tutors consistently apply structured teaching approaches
during ARAL sessions. Differentiating tasks (3.93) and scaffolding
learning through prompts and visuals (3.91) also received high
ratings, showing tutors respond to varying learner needs and levels.

The category mean of 3.92, interpreted as “Competent,” suggests
ARAL Tutors effectively apply sound pedagogical strategies
aligned with ARAL goals. They integrate evidence-based literacy

and numeracy strategies, adjust pacing and difficulty, and provide
instructional support based on learners’ progress. These results
indicate tutors possess the pedagogical competence needed to
facilitate meaningful learning interventions, which is critical to the
successful implementation of the ARAL Program.

Classroom Management

Table 3.2 Instructional Competence along with Classroom
Management.

Statement Weighted |Descriptive

Mean Value

1. | establish and consistently reinforce 3.98
clear routines for ARAL

Competent

sessions.

2. | maximize engaged time by
minimizing transitions and

Competent

disruptions.

3. | implement positive behavior Competent

supports and corrective feedback fairly.

4. | keep ARAL group sizes and

Competent

seating conducive  to focused
intervention.

5. | maintain a safe, inclusive, and 4.20 Highly
respectful learning environment. Competent

Category Mean 4.07 Competent

Table 3.2 shows that ARAL Tutors demonstrate a competent
level of instructional competence in classroom management.
Most indicators have weighted means from 3.96 to 4.11,
interpreted as “Competent.” Establishing clear routines (3.98)
and minimizing disruptions to maximize engaged time
(3.96) show tutors organize ARAL sessions effectively. The
use of positive behavior supports and maintaining appropriate
group size and seating arrangements both scored a higher
weighted mean of 4.11, reflecting tutors’ ability to maintain
order and focus during intervention sessions.

Maintaining a safe, inclusive, and respectful learning
environment obtained the highest weighted mean of 4.20,
interpreted as “Highly Competent.” This suggests tutors
prioritize learner well-being and create a positive atmosphere
for learning. The overall category mean of 4.07, interpreted as
“Competent,” indicates ARAL Tutors are generally effective in
managing classroom routines, behavior, and learning
conditions. These results imply strong classroom management
supports smooth implementation of ARAL interventions and
enhances learners’ engagement and focus during sessions.

ASSESSMENT AND FEEDBACK PRACTICES

Table 3.3 Instructional Competence along with Assessment and
Feedback Practices

Statement Weighted |Descriptive

Mean Value

1. I use quick checks (e.g., exit slips, 4.04 Competent

oral drills) to monitor learning each
session.
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2. | provide timely, specific
feedback that guides next steps.

Competent

3. | track learner progress Competent

systematically using simple
tools/trackers.

4. | adjust subsequent sessions based on
assessment results.

Competent

5. | communicate progress to learners Competent

and parents/guardians regularly.

Category Mean 4.08 Competent

Table 3.3 shows that ARAL Tutors demonstrate a competent level in
assessment and feedback practices. All indicators had
weighted means from 4.02 to 4.16, interpreted as
“Competent.” The highest-rated practice is  regularly
communicating learner progress to learners and parents or
guardians, with a weighted mean of 4.16. This shows tutors value
transparency and stakeholder involvement in monitoring progress.
Tracking learner progress using simple tools (4.09) and providing
timely, specific feedback (4.07) also received high ratings. This
indicates tutors effectively monitor learning and guide learners
toward improvement.

The overall category mean of 4.08, interpreted as “Competent,”
suggests ARAL Tutors consistently apply appropriate assessment
strategies to inform instruction. Their use of quick checks,
adjustment of sessions based on assessment results, and regular
communication of learner progress reflect data-driven and learner-
centered practices. These findings show assessment and feedback
effectively support learning interventions and contribute positively
to the successful implementation of the ARAL Program.

Learner Engagement Strategies

Table 3.4 Instructional Competence along with Learner
Engagement Strategies

Statement Weighted | Descriptive

Mean Value

1. | use quick checks (e.g., exit slips, 4.09
oral drills) to monitor learning

Competent

each session.

2. | provide timely, specific Competent

feedback that guides next steps.

3. | track learner progress
systematically using simple

Competent

tools/trackers.

4. | adjust subsequent sessions based Competent

on assessment results.

5. | communicate progress to
learners and parents/guardians

Competent

regularly.

Category Mean 4.05 Competent

Table 3.4 shows that ARAL Tutors demonstrate a competent level
of instructional skill in learner engagement. All indicators had
weighted means from 4.00 to 4.09, interpreted as “Competent.”

The highest scores were in using quick checks to monitor learning
(4.09) and providing timely, specific feedback (4.09). This shows
tutors actively keep learners engaged and informed about their
progress. Tracking learner progress (4.02) and communicating it to
parents or guardians (4.07) also received high ratings, highlighting
consistent monitoring and collaboration.

The overall category mean of 4.05, interpreted as “Competent,”
suggests ARAL Tutors effectively sustain learner engagement
during intervention sessions. They adjust instruction based on
learner performance, provide meaningful feedback, and maintain
regular communication with learners and stakeholders. These
findings show tutors use learner-centered strategies that promote
active participation and responsiveness, essential for achieving the
ARAL Program’s goals.

Level of Instructional Competence

Table 3.5 Level of Instructional Competence of ARAL Tutors

Statement Weighted |Descriptive

Mean Value

Pedagogical Skills 3.92 Competent

Classroom Management 4.07 Competent

. Assessment Feedback Practices 4.08 Competent

4. Learner Engagement 4.05 Competent

Overall Weighted Mean 4.03 Competent

Table 3.5 shows the overall instructional competence of ARAL
Tutors in four key areas: pedagogical skills, classroom
management, assessment and feedback practices, and learner
engagement. All areas had weighted means from 3.92 to 4.08, all
interpreted as “Competent.” Among these, assessment and
feedback practices had the highest mean (4.08), followed by
classroom management (4.07) and learner engagement (4.05).
Pedagogical skills, though slightly lower, still earned a competent
rating with a mean of 3.92. These results show that tutors
consistently apply effective instructional strategies across teaching
aspects.

The overall weighted mean of 4.03, interpreted as “Competent,”
suggests ARAL Tutors have a strong level of instructional
competence needed for effective program implementation. Tutors
can manage learning sessions, engage learners, provide meaningful
feedback, and apply appropriate teaching strategies. The findings
show that instructional competence is a strength among ARAL
Tutors and can support learner progress and the successful delivery
of ARAL interventions.

Conclusions

The findings of the study revealed that ARAL Tutors in the
Camalaniugan District are generally composed of female, middle-
aged, married, and economically stable professionals with varied
but relevant educational backgrounds, mostly holding master’s
level qualifications and occupying Teacher Il positions. In terms
of readiness, the tutors demonstrated an overall “Ready” level
across instructional planning, resource preparation, training and
professional development, and familiarity with ARAL guidelines,
indicating adequate preparedness for program implementation.
Likewise, their instructional competence was rated as “Competent”
across pedagogical skills, classroom management, assessment and
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feedback practices, and learner engagement strategies, showing
that they possess the necessary teaching capabilities to effectively
deliver ARAL interventions. Overall, the results suggest that
ARAL Tutors are sufficiently prepared and competent to
implement the program, although certain areas such as continuous
professional development still require strengthening.

Recommendations

Based on the findings, it is recommended that the Department of
Education and school administrators strengthen continuous
professional development programs, particularly focusing on
coaching, mentoring, and specialized ARAL-related training to
further enhance teacher readiness. Provision of sustained capacity-
building activities such as regular Learning Action Cell (LAC)
sessions and targeted workshops on differentiated instruction and
assessment strategies is also encouraged. School leaders may
further support tutors by improving access to instructional
resources and reducing administrative workload to allow more
focus on teaching and intervention delivery. Additionally, future
programs should prioritize addressing gaps in training and
professional development to ensure consistent improvement in
instructional competence and more effective implementation of the
ARAL Program across schools.
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