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Abstract 

This study examines the roles and challenges of teachers in improving the quality of teaching and learning in secondary schools 

across Sabah, Malaysia. Despite numerous educational reforms, disparities in instructional quality between urban and rural 

schools persist, largely due to geographical constraints, limited ICT infrastructure, and post-pandemic pedagogical transitions. 

Using a quantitative research design, data were collected from 440 teachers through a stratified, cluster, and simple random 

sampling approach. Analysis based on the Malaysian Education Quality Standard Wave 2 (MEQSw2) revealed that teachers in 

Sabah excel as motivators (57.9%) and planners (54.1%), effectively supporting student engagement and structured lesson design. 

However, lower performance was found in mentoring (40.7%) and facilitating active learning (47.9%), highlighting the need for 

greater focus on individualized guidance and student-centred pedagogy. The findings underscore the importance of professional 

development, pedagogical innovation, and sustained institutional support in enhancing teacher competency. By strengthening 

teachers’ roles as mentors and facilitators through targeted programs such as Professional Learning Communities (PLC) and 

SISC+ mentoring, Sabah can foster a more inclusive, creative, and equitable educational landscape aligned with 21st-century 

learning demands. 

Keywords: Teaching quality, teacher competency, 21st-century learning, professional development, active learning 
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1. Introduction 
In the fast-changing world of 21st-century education, teachers are 

very important as guides of knowledge and designers of learning 

experiences that help students learn the skills they need to succeed 

in a world that is driven by technology and is very complicated. 

The changing paradigm stresses the need to change how teachers 

teach. Teachers are now expected to not only teach content but also 

help students develop skills like creativity, collaboration, 

communication, and critical thinking, which are all known as the 

4Cs. This change gives students the tools they need to deal with 

both academic problems and real-life situations that require them 

to be flexible and creative (Manuel, 2025; Khairunisa & Aqida, 

2023; Larson & Clark, 2022). 

To effectively cultivate these competencies, modern educators 

must possess a comprehensive skill set that encompasses digital 

literacy, cultural awareness, and pedagogical adaptability. Studies 

show that teachers need technology-rich training programs to learn 

these skills so they can create learning environments that are 

welcoming, interesting, and stimulating for all of their students 

(Manuel, 2025; Azarcon-Sanchez et al., 2024). For example, 

adding digital tools to lesson plans makes students more interested 

and helps close the gap between new technology and academic 

success (Олендрa, 2023; Chaerani et al., 2024). Also, teachers are 

encouraged to be culturally responsive in their teaching, which 

means that the curriculum should recognise and reflect the 

different backgrounds of all students (Vonti et al., 2025; Weeks et 

al., 2020). 

Also, teachers' jobs have grown to include helping students learn 

together. This method not only improves students' communication 

skills but also builds a sense of community and shared 

responsibility for learning outcomes (Njoroge & Nekesa, 2025; 

Hapsari & Prasetyarini, 2025; Weeks et al., 2020). In this situation, 

teachers are pushed to use new teaching methods that include 

project-based learning, peer collaboration, and reflective practice. 

These are all activities that get students to think and solve 

problems at a higher level (Rizaldi et al., 2020; Maulidya et al., 

2025; Vonti et al., 2025). As a result, teacher education programs 

must prioritise the cultivation of these competencies in prospective 

educators, guaranteeing their readiness to excel in the dynamic 

classroom settings of the 21st century (Khairunisa & Aqida, 2023; 

Escobar, 2023).  

As schools move towards being more inclusive and working 

together more, teachers are becoming more important in shaping a 

generation of students who have the skills they need to do well in a 

global society (Anderson & Shattuck, 2012; Nasrudin et al., 2025). 

By being dedicated to professional growth and lifelong learning, 

teachers can handle the difficulties of modern teaching, which will 

improve student learning outcomes and better prepare them for 

future challenges (Sari, 2021; Lawrence et al., 2021; Ratama et al., 

2021). 

2. Literature Review 
The quality of pedagogy and learning in secondary schools in 

Sabah continues to be a significant concern that necessitates urgent 

attention from multiple stakeholders. Various problems have 

hindered the efficacy of teaching in the state, such as the shift to 

online assessment techniques, inadequate ICT infrastructure in 

rural regions, and the enduring repercussions of the COVID-19 

pandemic on educational processes (Chinyere, 2021; Yusoff et al., 

2022). These factors have exacerbated the disparity in educational 

quality between urban and rural regions. Consequently, prioritising 

pedagogical innovation, investment in ICT infrastructure, and 

ongoing teacher training in Sabah is essential for facilitating 

effective and equitable education (Nsama et al., 2021; Shittu, 

2022). 

Within the framework of the Malaysian education system, the 

teacher's responsibilities are delineated in the Malaysian Education 

Quality Standard Wave 2 (MEQSw2), which specifies six primary 

functions: planner, mentor, controller, assessor, motivator, and 

facilitator of active learning among students (KPM, 2017). The 

execution of these duties in Sabah is complicated by geographical 

circumstances, resource constraints, and the varied backgrounds of 

students. Inadequate lesson planning with explicit objectives 

connected to the curriculum may impede learning results, 

particularly in rural schools (Fitriani & Budiarta, 2021). 

Consequently, educators in Sabah ought to have targeted exposure 

and training in lesson preparation tailored to local settings to 

enhance the significance and relevance of learning experiences for 

students. 

Educators in Sabah serve a crucial function as mentors, assisting 

students in making informed choices and linking academic 

information to real-world circumstances. The absence of 

professional training, constrained time, and diminished chances for 

self-development have emerged as significant obstacles to 

successful student supervision (Sever & Ersoy, 2019; Yeni et al., 

2021). These challenges are more evident in rural regions of Sabah, 

where access to contemporary educational resources is constrained 

(Nordin et al., 2021). To augment teachers' mentoring capabilities, 

it is imperative to expand ongoing assistance from schools and the 

Sabah State Education Department via pedagogical training 

customised to local requirements and interdisciplinary learning. 

Moreover, educators in Sabah function as classroom supervisors 

tasked with establishing and sustaining a favourable learning 

atmosphere. Significant issues encompass insufficient educational 

infrastructure, overcrowded classrooms, and excessive teacher 

workloads (Octavia et al., 2022). In rural educational institutions, 

constrained classroom space and inadequate learning resources 

diminish the efficacy of teaching (Hayashi et al., 2022). 

Consequently, the architecture of the classroom and 

communication tactics must be prioritised to create a conducive 

learning environment. Training in classroom management and 

proficiency in assessment literacy are essential for instructors to 

evaluate student growth comprehensively (Umam & Indah, 2020). 

The teacher's function as a motivator and facilitator in cultivating 

active learners is particularly crucial in the setting of Sabah. 

Research indicates that numerous educators in the state continue to 

depend on conventional teacher-centered methodologies and have 

not yet comprehensively adopted consistent student-centered 

practices (KPM, 2018). This methodology requires modification to 

cultivate more engaged, innovative, and competitive learners. 

Educators must get training to implement experiential learning 

methodologies, integrate information and communication 

technology, and facilitate engaging activities, including game-

based learning (Wardoyo et al., 2021; Humaeroah et al., 2023). 

Continuous professional development programs must prioritise 

digital literacy, communication competencies, and educators' 

capacity to facilitate students' critical exploration and inquiry. 

The enhancement of teaching and learning quality in Sabah is 

predominantly contingent upon the professionalism and ability of 

teachers. The analysis of the public exam- Malaysian Certificate of 
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Education (MCE) findings indicated that Sabah was positioned 

among the lowest three states in national performance from 2014 to 

2016, despite improvements noted in the following years (KPM, 

2018). This underscores the pressing necessity for extensive 

initiatives to enhance the role of educators via rigorous training, 

infrastructural investment, and administrative assistance in the 

educational sector. Improving teachers' proficiency in lesson 

preparation, execution, and evaluation can enhance students' 

academic performance in Sabah, enabling the state to attain an 

educational level on par with other Malaysian states (George Jette 

& Mohd Hamzah, 2020). 

Research Objective 

This study aims to measure and identify the level quality of 

teaching and learning in Sabah. 

3. Methodology 
3.1 Research Design and Context 

The present study employed a quantitative research design to 

examine educational practices among secondary school teachers in 

Sabah, Malaysia. This approach was chosen to enable the 

systematic collection and statistical analysis of data in order to 

identify significant trends and relationships. The research was 

conducted in daily secondary schools across Sabah, encompassing 

approximately 200 schools under the administration of 24 District 

Education Offices (PPD). These schools were distributed across six 

administrative divisions: Southeastern, Sandakan, Northern, 

Western, Interior, and Southern. 

3.2 Sampling Procedures 

A total of 440 teachers participated in the study. To ensure 

representativeness, the study utilized a combination of three 

probability sampling techniques. First, stratified random sampling 

was used to classify schools according to district. Second, cluster 

random sampling was employed to select schools within each 

district. Finally, simple random sampling was applied to select 

approximately 40% of the teachers from each chosen school. This 

multi-stage sampling approach enhanced the validity and 

generalizability of the findings. 

3.3 Research Instrument 

The instrument for data collection was adapted from the Malaysian 

Education Quality Standard Wave 2 (MEQSw2) developed by the 

Ministry of Education Malaysia (2017), specifically focusing on 

Standard 4: Teaching and Learning. This standard emphasizes 

teachers’ roles as facilitators who promote holistic student 

development and continuous learning. The items were reviewed 

and contextualized to align with the objectives of this study and to 

reflect the realities of Malaysian secondary education. 

3.4 Data Collection and Analysis 

Data were collected through structured questionnaires administered 

to the sampled teachers. The responses were coded and analyzed 

using the Statistical Package for the Social Sciences (SPSS) 

version 23. Descriptive and inferential statistical analyses were 

performed to explore relationships between teacher practices and 

quality indicators. 

3.5 Application of the MEQSw2 Framework 

The MEQSw2 framework served as an operational reference for 

evaluating teaching quality, identifying strengths and weaknesses, 

and planning professional development initiatives such as 

Professional Learning Communities (PLC) and in-service training 

programs (LDP). The analysis of Standard 4 provided insights into 

areas of pedagogical improvement, including classroom 

management, ICT integration, creativity, and innovation in 

instruction. 

Furthermore, the analyzed results supported school leaders in 

conducting Learning Walks and designing targeted professional 

growth programs. While global quality assurance frameworks offer 

valuable perspectives, their direct adoption in Malaysia may not 

account for contextual and cultural factors. Therefore, the 

adaptation of MEQSw2 reflects the need for a culturally responsive 

and context-specific quality management system to strengthen 

educational excellence in Malaysia. 

4. Discussion of Findings 
4.1 Overview of Teaching Quality Dimensions 

Table 4 summarizes the quality of teaching based on six sub-

constructs evaluated in this study. The analysis reveals varying 

levels of teacher effectiveness across motivational, instructional, 

managerial, and mentoring dimensions. Overall, teachers in Sabah 

demonstrate positive engagement and moderate proficiency across 

most teaching dimensions, with notable strengths in motivational 

and planning roles. 

Table 4: Quality of Teaching by Sub-Construct (Arranged 

According to Highest Percentage) 

Sub-

Construct 

% Agree & 

Strongly Agree 

Brief Interpretation 

Teacher as 

Motivator 

57.9% Teachers successfully provide 

motivation and emotional 

support, encouraging students 

to be active. 

Teacher as 

Planner 

54.1% Teachers plan lessons 

effectively, though creativity 

in planning needs to be 

strengthened. 

Teacher as 

Controller 

48.4% Teachers manage time and 

discipline effectively, but 

pedagogical control requires 

greater consistency. 

Teacher as 

Assessor 

48.2% Continuous assessment is 

implemented, though it needs 

refinement and diversification. 

Student as 

Active 

Learner 

47.9% Students are involved in 

lessons, but some remain 

passive in collaboration and 

higher-order thinking 

activities. 

Teacher as 

Mentor 

40.7% The mentoring aspect among 

teachers is relatively weak, 

and students receive limited 

support in mastering lesson 

content. 

4.2 Teacher as Motivator 

The ―Teacher as Motivator‖ sub-construct recorded the highest 

agreement (57.9%), suggesting that teachers play a vital role in 

inspiring and emotionally supporting students. Teachers in Sabah 

appear effective in building learners’ confidence and promoting 

engagement through encouragement and empathy. This aligns with 

the findings of Lai and Peng (2020), who asserted that teacher 

motivation serves as a central determinant of student engagement 
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and learning persistence in 21st-century classrooms. The affective 

dimension of teaching thus remains a critical factor in fostering 

positive learning climates. 

4.3 Teacher as Planner 

The ―Teacher as Planner‖ dimension (54.1%) indicates that most 

teachers can effectively design lesson plans, select appropriate 

instructional strategies, and integrate teaching aids. Nonetheless, 

the results point to a need for greater innovation and creativity in 

instructional design to better address student diversity and learning 

preferences. This observation supports Escribano et al. (2020), who 

emphasized that creative instructional planning enhances adaptive 

learning environments, particularly in developing educational 

contexts such as Malaysia. 

4.4 Teacher as Controller and Assessor 

Moderate levels of agreement were observed for ―Teacher as 

Controller‖ (48.4%) and ―Teacher as Assessor‖ (48.2%). While 

teachers exhibit adequate classroom management and assessment 

practices, consistency and variety in pedagogical control require 

improvement. These findings correspond with the Malaysian 

Education Quality Standard Wave 2 (MEQSw2) (Ministry of 

Education Malaysia, 2017), which underscores the need for 

authentic, continuous assessment alongside effective classroom 

discipline. Teachers’ ability to balance control and formative 

assessment remains essential in sustaining productive learning 

environments. 

4.5 Student as Active Learner 

The ―Student as Active Learner‖ sub-construct (47.9%) suggests 

that nearly half of the students demonstrate active engagement in 

lessons. However, a substantial portion remains passive, indicating 

that teacher-centered pedagogical practices still predominate. This 

imbalance highlights the need to shift toward student-centered 

approaches that foster autonomy, collaboration, and higher-order 

thinking skills (HOTS). As Lai and Peng (2020) note, promoting 

active learning requires constructivist approaches that enable 

students to co-construct knowledge through inquiry and 

interaction. 

4.6 Teacher as Mentor 

The lowest mean score was recorded for ―Teacher as Mentor‖ 

(40.7%), revealing a shortfall in teachers’ ability to guide and 

support students individually. The limited mentoring interaction 

may stem from teachers’ heavy focus on lesson planning and 

classroom control rather than personalized academic guidance. 

This is consistent with Escribano et al. (2020), who highlighted the 

importance of embedding mentoring roles in teacher professional 

development frameworks to strengthen instructional quality and 

student support mechanisms. 

4.7 Implications for Professional Practice 

Overall, the findings portray a generally positive outlook on 

teaching quality in Sabah, particularly in the domains of motivation 

and planning. Nevertheless, deficiencies in mentoring and student 

engagement remain areas of concern. To address these gaps, the 

implementation of Professional Learning Communities (PLC), 

SISC+ mentoring initiatives, and targeted in-service professional 

development programs (LDP) is recommended. These initiatives 

can empower teachers to enhance mentoring practices and shift 

toward a more holistic, learner-centered pedagogical paradigm. 

5. Implications 
5.1 Implications for Teaching Practice 

The findings of this study underscore critical insights into the 

multifaceted roles of teachers in Sabah, particularly in the areas of 

student motivation and instructional planning. The Teacher as 

Motivator sub-construct, which recorded the highest agreement at 

57.9%, highlights the pivotal role educators play in sustaining 

student engagement and emotional resilience. This aligns with 

contemporary educational research indicating that teacher 

motivation exerts a direct and substantial influence on student 

engagement and learning persistence in 21st-century classrooms 

(Lai & Peng, 2020). Hence, teachers’ ability to nurture confidence, 

self-efficacy, and perseverance is vital in fostering student-centered 

learning environments that respond to the dynamic educational 

landscape in Malaysia. 

5.2 Implications for Instructional Design and Planning 

The relatively high score for the Teacher as Planner construct 

(54.1%) demonstrates that teachers possess the necessary skills to 

design structured lessons and implement suitable instructional 

strategies. However, the findings also point to a need for teachers 

to adopt more innovative and creative pedagogical approaches. 

Integrating student-centered and technology-enhanced 

methodologies can better accommodate learner diversity and 

promote meaningful engagement (Escribano et al., 2020). As 

Malaysia advances toward Education 5.0, fostering creativity in 

lesson design will become a defining element of effective teaching 

practice. 

5.3 Implications for Classroom Management and 

Assessment 

Moderate results for Teacher as Controller (48.4%) and Teacher 

as Assessor (48.2%) reveal that while teachers manage classroom 

dynamics and conduct assessments competently, improvement is 

needed in refining pedagogical control and diversifying evaluation 

methods. This finding corroborates the Malaysian Education 

Quality Standard Wave 2 (MEQSw2) (Ministry of Education 

Malaysia, 2017), which emphasizes that effective classroom 

management must be complemented by authentic, continuous 

assessment practices. Future teacher training programs should thus 

focus on strengthening classroom control strategies while 

cultivating formative assessment literacy. Such measures can 

create a balanced classroom environment that promotes both 

structure and learner autonomy. 

5.4 Implications for Student Engagement and Learning 

The Student as Active Learner dimension (47.9%) indicates that a 

significant proportion of students remain passive participants in the 

learning process. This underscores the continued prevalence of 

teacher-centered instruction, which limits opportunities for inquiry, 

collaboration, and higher-order thinking. Drawing on constructivist 

learning theory, future pedagogical frameworks should emphasize 

interactive and project-based learning strategies that encourage 

students to take ownership of their learning (Lai & Peng, 2020). By 

doing so, teachers can shift from knowledge transmitters to 

facilitators of active and experiential learning. 

5.5 Implications for Teacher Mentorship and 

Professional Development 

The lowest score, Teacher as Mentor (40.7%), highlights a 

deficiency in the mentoring and guidance component of teaching. 

This shortfall may stem from teachers’ prioritization of planning 

and management tasks over individualized student support. As 

advocated by Escribano et al. (2020), strengthening mentorship 

roles through structured Professional Learning Communities 

(PLCs), peer-coaching systems, and SISC+ mentoring initiatives 



Copyright © ISRG Publishers. All rights Reserved. 

 DOI: 10.5281/zenodo.18831807     
16 

 

can enhance teachers’ capacity to provide personalized feedback 

and guidance. Embedding mentoring practices into professional 

development frameworks can cultivate a culture of shared learning, 

reflection, and pedagogical innovation among educators in Sabah. 

5.6 Policy and Systemic Implications 

From a policy perspective, the study’s findings suggest the 

necessity of reinforcing professional development initiatives that 

align with MEQSw2 and the Malaysian Education Blueprint 

(2013–2025). Policymakers should prioritize resource allocation 

for continuous training programs that emphasize creativity in 

lesson design, authentic assessment, and mentoring practices. 

Moreover, strengthening the link between teacher appraisal 

systems and instructional improvement will ensure that 

professional growth remains directly tied to classroom outcomes. 

5.7 Concluding Implications 

In summary, while teachers in Sabah demonstrate commendable 

motivation and planning capabilities, significant attention must be 

given to mentoring and promoting active learning. Addressing 

these areas through contextually grounded professional 

development efforts can enhance the overall quality of teaching 

and contribute to a more inclusive, innovative, and student-

centered education system in Malaysia. 

6. Conclusion 
6.1 Summary of Key Findings 

This study reaffirms that teachers remain the cornerstone of 

educational quality within Sabah’s evolving educational landscape. 

The findings highlight that while teachers display strong 

competencies in motivation and instructional planning, notable 

gaps persist in mentoring and promoting active student 

engagement. These disparities reflect an ongoing imbalance 

between cognitive, affective, and facilitative teaching dimensions. 

The results collectively indicate that teacher motivation and 

structured planning are relatively well established, whereas 

mentoring, formative assessment, and learner autonomy require 

further reinforcement. 

6.2 Contextual Challenges 

The weaknesses identified are often exacerbated by contextual 

constraints such as insufficient infrastructure, heavy workloads, 

and limited access to professional development, particularly in 

rural and under-resourced schools. Such challenges impede 

teachers’ ability to diversify pedagogical strategies and sustain 

reflective practice. In line with the Malaysian Education Blueprint 

(2013–2025), overcoming these constraints demands a systemic 

approach that integrates school leadership, teacher empowerment, 

and localized support structures to enhance classroom effectiveness 

across all districts in Sabah. 

6.3 Strategic and Policy Implications 

To address these issues, a multi-pronged strategy is essential—one 

that prioritizes the strengthening of Professional Learning 

Communities (PLCs), the expansion of ICT infrastructure, and the 

implementation of continuous professional development (CPD) 

programs emphasizing reflective, student-centred, and innovative 

pedagogy. Furthermore, educational policymakers should adopt a 

contextually responsive framework for quality assurance that 

accounts for Sabah’s cultural, geographic, and socioeconomic 

diversity. Replicating models from developed regions without local 

adaptation risks undermining contextual relevance and 

sustainability. 

6.4 Future Directions 

Enhancing teachers’ pedagogical capacity, instructional leadership, 

and digital literacy will be key to bridging the educational divide 

between rural and urban schools. Future initiatives should focus on 

empowering teachers as change agents capable of fostering 

creativity, resilience, and lifelong learning among students. By 

cultivating these competencies, Sabah’s education system can 

produce a generation of learners who are not only academically 

capable but also equipped with the adaptive skills necessary for 

success in the 21st century. 
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