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Abstract

This paper explores the role of moral education from Islamic perspective within Nigerian universities and its implications for
national development. Moral education, asa foundational component in shaping ethical, responsible citizens has gained renewe d
attention in response to Nigeria's socio-economic and political challenges. However, existing frameworks in Nigerian higher
education institutions often lack sufficient integration of values-based curricula particularly those grounded in Islamic moral
philosophy which emphasizes virtues such as honesty, integrity and social justice. This study aims to assess how Islamic moral
principles, if embedded in Nigerian universities curricula could foster a more ethical and socially responsible student body
potentially influencing broader societal development. Using a qualitative approach, this paper reviews relevant literature on
Islamic educational principles. The findings suggest that Islamic moral education can reinforce a strong ethical foundation | eading
to a more cohesive and value-oriented society. Studentsexposed to these teachings reported enhanced moral reasoning, discipline
and a sense of duty to the community. It discusses how integrating Islamic moral education could address issues such as
corruption, low productivity and social fragmentation aligning with Nigeria’s broader developmental goals. It also concludes by
incorporating of moral education frameworks in Nigerian universities curricula and highlights their potential to produce
graduates who contribute positively to national development. Such integration, rooted in Islamic ethics may not only improve
individual character but also promote sustainable development through ethical governance and civic responsibility.
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INTRODUCTION

Moral education in Nigerian universities plays a crucial role in
shaping the ethical perspectives of students, which in turn impacts
national development. The importance of moral education in
fostering societal values has been highlighted, particularly as
Nigeria faces numerous challenges such as corruption, violence,
and other forms of social decay. These issues underscore the need
for higher institutions to incorporate moral and ethical education as
a core component of learning, thereby nurturing responsible,
ethical graduates who contribute positively to societal growth
(Uwaezuoke, 2020).Nigeria's current development issues, such as
political instability, economic challenges, and ethical crises,
suggest a need for a moral foundation within education systems.
When moral education is systematically integrated, it instills values
such as honesty, integrity and accountability which are essential for
sustainable development (Ako& James, 2018). The absence of
these values often leads to a failure in governance and
accountability, causing the country's developmental efforts to
stagnate. As the moral fabric of the nation weakens, so does the
societal structure, leading to a cycle of underdevelopment and
social disorder (Ugwu, 2015).

From an Islamic perspective, moral education is seen as an
essential component of personal and social well-being. Islam
places great emphasis on character formation, which aligns with
the goals of moral education. It advocates for principles such as
justice, compassion and respect which are not only relevant to
personal morality but also central to the development of a
harmonious and just society. Integrating such values within
universities curricula can play a significant role in equipping
students to address Nigeria’s developmental challenges ethically
and responsibly (Omoregbe, 1993). It is important to note that this
paper examines the impact of moral education on the development
of Nigerian society through the lens of Islamic values. It aims to
provide insights into how fostering moral awareness among
university students can contribute to a more ethically grounded,
development-oriented populace and ultimately supporting national
progress.

CONCEPTUALIZATION  OF
EDUCATION

In Western thought, moral education generally emphasizes
individual autonomy, rationality, and the development of ethical
reasoning skills. It is often framed within secular contexts,
focusing on universal human values like justice, respect, and
empathy. The Western approach to moral education typically
encourages students to question, reflect, and make autonomous
moral choices, building character based on critical thinking and
ethical reasoning (Lickona, 1991). The Western model often draws
from the work of philosophers such as Immanuel Kant, who
stressed duty and respect for moral laws, and John Stuart Mill, who
emphasized utilitarianism, or the idea of maximizing happiness and
minimizing harm. Lawrence Kohlberg's stages of moral
development, which focus on the progression from self-centered
morality to principled ethical reasoning, are also influential in
Western educational psychology. In this view, moral education is
about guiding students to higher stages of moral reasoning through
reflective discussions, empathy exercises, and critical debates
(Nucci, 2001; Kohlberg, 1981). Additionally, Western educational
models often advocate for “character education,” which
emphasizes core values like honesty, responsibility, and respect as
the foundation for a good society. According to Lickona (1991),

MORAL

character education in the Western context is about nurturing these
values in students so they can contribute positively to society.

In contrast, Islamic moral education, or tarbiyah, is deeply rooted
in religious principles and the belief in God’s guidance as the
foundation for moral values. In Islam, moral education is not only
about personal character development but also about spiritual
growth and preparation for accountability to God. It emphasizes
values such as honesty, justice, compassion, respect for parents,
and humility, which are seen as essential for personal and
communal well-being (Al-Attas, 1979). The Quran and Hadith
(teachings of the Prophet Muhammad) serve as primary sources for
Islamic moral guidance. For example, the Quran states, “And We
have certainly honored the children of Adam...” (Quran 17:70),
Highlighting the intrinsic dignity of all humans, which forms a
basis for respect and compassion. Islamic moral education
promotes ethical behavior as a duty to God, with the aim of
aligning one’s actions with divine commandments (Rahman,
1980). Islamic education also involves developing taqwa (God-
consciousness), a quality that encourages individuals to act morally
out of respect for God’s omnipresence and omniscience. This
religious framework emphasizes community values and
responsibilities, promoting a sense of collective morality that goes
beyond individual ethics. Islamic education institutions encourage
moral behavior through daily practices, such as prayer and charity,
which reinforce ethical habits and spiritual discipline (Hashim,
2004).

Qur’anic perspective on Moral Education

The Quran provides foundational moral guidance that shapes
Islamic teachings on ethical behavior. One key verse emphasizes
justice, a central moral value in Islam: “Indeed, Allah commands
you to uphold justice and do good, to give to relatives, and He
forbids you from indecency, wickedness, and oppression” (Quran
16:90). This verse highlights the importance of treating others
fairly and behaving ethically in all aspects of life. Furthermore,
Allah enjoins believers to speak truthfully and act with integrity:
“And do not mix the truth with falsehood or conceal the truth while
you know [it]” (Quran 2:42). This instruction forms a basis for
moral education in promoting honesty and accountability.

Islamic moral education also encourages compassion and mercy
toward others. The Quran states, “And lower your wing to those
who follow you among the believers and say, ‘I am truly a clear
warner” (Quran 15:88), which encourages Muslims to show
kindness and humility. These values foster social harmony and are
intended to create a caring, ethical community (Rahman, 1980).

Hadith’s Perception on Moral Teaching

The Hadith also offers comprehensive guidance on moral conduct.
The Prophet Muhammad (peace be upon him) famously stated, “I
was sent to perfect good character” (Al-Bukhari). This emphasizes
that one of the core missions of Islam is to instill moral excellence.
Another well-known hadith advises, “None of you truly believes
until he loves for his brother what he loves for himself” (Al-
Bukhari and Muslim). This teaching underlines empathy and
altruism as key Islamic virtues, promoting a selfless and
compassionate approach to others.

The Prophet also taught about the importance of honesty, even in
difficult situations: “Truthfulness leads to righteousness, and
righteousness leads to Paradise. A man keeps on telling the truth
until he becomes a truthful person. Falsehood leads to wickedness,
and wickedness leads to the Hellfire” (Sahih Muslim). Such
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teachings underscore that moral education in Islam is not only
about avoiding wrongdoing but actively cultivating positive
character traits that benefit both the individual and society (Al-
Ghazali, 2008).

IMPACTS OF MORAL EDUCATION ON
NATIONAL DEVELOPMENT

Moral education teaches students the importance of honesty,
integrity, and accountability. This is particularly important in a
country like Nigeria, where corruption has historically affected
public institutions and economic stability. By instilling these
values, universities contribute to shaping future leaders and
professionals who are less likely to engage in unethical practices.
For example, graduates who understand the ethical implications of
their actions may resist the temptation to misuse public resources if
they work in government, thus reducing corruption and
contributing to better governance (Ajibade&Adeleke, 2019;
Uche&Agi, 2015).

Universities that teach moral values help students appreciate
cultural diversity, tolerance, and respect. Nigeria is a multi-ethnic
and religiously diverse country, and moral education can foster
social cohesion by encouraging students to respect one another
despite differences. This is crucial in reducing conflicts on
campuses and beyond. For instance, students who understand the
value of empathy and tolerance are less likely to engage in
violence or cult-related activities, which have been a problem in
Nigerian universities (Ajayi et al., 2018; Uwaezuoke, 2020). A
more peaceful society supports national development by creatinga
stable environment for businesses, education, and community
growth.

Also, moral education prepares students to become responsible
professionals in their respective fields. For example, in the
healthcare sector, ethical practices such as respect for patient
confidentiality, non-maleficence, and accountability are essential
for maintaining public trust. Similarly, in business, graduates who
have a strong ethical foundation may contribute to transparent and
fair business practices, which are crucial for economic
development. When universities produce graduates who prioritize
ethical practices, it fosters a trustworthy professional environment,
which is necessary for national progress (Ene, 2018;
Ojedokun&Alao, 2017).

By teaching students about the importance of civic duty, moral
education encourages them to engage in community development
and political processes. Students who understand their role in
society are more likely to participate in activities such as voting,
community service and volunteer work. These activities support
local communities, improve public welfare and strengthen
democracy. For example, a graduate who values civic
responsibility may take an active role in local governance or non-
profit work, contributing directly to social welfare and public
accountability (Lickona, 1991; Ugwu, 2015).

Finally, ethical graduates who avoid corrupt practices and support
transparency and justice contribute to a reliable economic
environment. When the workforce is ethically grounded,
businesses experience less fraud and malpractice, resulting in a
healthier economy. A trustworthy business environment attracts
foreign investors which in turn promotes economic growth. For
instance, ethical business practices in sectors like banking and

finance can foster investor confidence which is crucial for
economic stability and growth (Hashim, 2004; Uche&Agi, 2015).

STATUS OF MORAL EDUCATION IN
NIGERIAN UNIVERSITIES

Historically, moral education has not been prioritized within the
Nigerian tertiary education system, often overshadowed by
technical and vocational skills training aimed at improving
employability. As aresult, many students complete their education
with limited exposure to structured ethical training, which would
otherwise prepare them for the ethical challenges they may
encounter in professional and personal life (Ajibade & Adeleke,
2019). However, the demand for moral education is increasing,
driven by the need to address societal issues such as corruption,
youth violence, and the erosion of social values (Ugwu, 2015).
Therefore, the status of moral education in Nigerian universities is
relatively underdeveloped, often limited to informal programs or
embedded within religious studies or philosophy courses. Unlike in
some educational systems where moral education is an established
part of the curriculum, Nigerian universities lack a systematic
approach for instilling ethics and values across disciplines. This
gap contributes to issues such as indiscipline, lack of
accountability, and unethical behavior among students, which
eventually impact Nigerian society at large (Ako & James, 2018;
Uwaezuoke, 2020).Some Nigerian universities, recognizing this
gap, have started integrating moral instruction into co-curricular
programs, though these initiatives are often non-compulsory and
lack consistency. Religious organizations and student associations
sometimes offer moral guidance, but these are typically optional
and vary widely in content and approach (Enu & Esu, 2011).
Additionally, there are calls for moral education to be included in
the Nigerian National Universities Commission (NUC) guidelines
to ensure that all students receive consistent moral and ethical
training (Oladipo, 2009).

IMPACT OF MORAL EDUCATION IN
NIGERIAN UNIVERSITIES

Moral behavior in Nigerian universities is a subject of increasing
concern, reflecting broader societal challenges like corruption,
indiscipline, and a lack of accountability. Several factors contribute
to issues in moral conduct among students, including economic
pressures, declining social values, peer influence, and inadequate
moral guidance within the education system. These issues manifest
in various forms, such as examination malpractice, cultism,
substance abuse, and disrespect for institutional rules (Uche&Adgi,
2015; Ojedokun&Alao, 2017).

Examination Malpractice: Examination malpractice is one of the
most prevalent issues in Nigerian universities. Many students
engage in cheating during exams, motivated by the pressure to
achieve high grades in a competitive job market. This behavior has
serious implications for the credibility of Nigerian universities and
the quality of graduates they produce (Ene, 2018). Reports suggest
that students often justify such behavior due to limited study
resources, high academic demands and a lack of strict enforcement
against academic dishonesty (Adeniran, 2019).

Cultism and Violence: Cultism, or secret cult membership,
remains a significant moral challenge within Nigerian universities.
Cult groups are often associated with violence, bullying, and
criminal activities on campuses, compromising the safety and
security of students and staff (Ajayi et al., 2018). Although the

Copyright © ISRG Publishers. All rights Reserved.
DOI: 10.5281/zenodo.14174524




government and university authorities have made efforts to curb
cultism, it remains a persistent issue, fueled by peer influence,
social pressures and sometimes by a desire for power and status.

Substance Abuse: Substance abuse is another widespread issue,
particularly among young students. Factors such as academic
stress, socialization, and peer pressure contribute to drug use and
alcohol consumption. According to a study by Ndom and Adelakun
(2019), a growing number of university students engage in
substance abuse as a coping mechanism for academic and personal
stress. Substance abuse not only affects students’ academic
performance but also impairs their moral judgment, leading to
further behavioral issues.

Declining Respect for Authority and Institutional Rules:
Another aspect of moral decline in Nigerian universities is the
increasing disregard for university rules and authority figures.
Cases of students disregarding dress codes, engaging in disruptive
protests, and disrespecting lecturers have been documented in
recent studies (Ojedokun&Alao, 2017). This behavior is sometimes
attributed to a lack of adequate mentorship and moral education
within the university environment, as well as broader societal
influences.

WAY FORWARD

From an Islamic perspective, achieving moral education in
Nigerian universities to impact national development requires a
structured approach rooted in Quranic teachings and the Hadith,
which emphasize values like honesty, respect, compassion, justice,
and accountability. By integrating these principles within the
educational framework, universities can cultivate students who
uphold high ethical standards and contribute positively to society.

Incorporating Islamic Ethics in the Curriculum: Integrating
Islamic moral education into the curriculum can provide students
with a strong ethical foundation. Courses that focus on Islamic
ethics, values, and character development (akhlag) help instill in
students an understanding of how to apply moral principles in their
personal and professional lives (Al-Attas, 1979). These courses
should cover fundamental topics like honesty, humility,
compassion, justice and social responsibility, grounded in Quranic
verses such as “Indeed, Allah commands you to uphold justice and
do good...” (Quran 16:90) and “You are the best community
raised for humanity: you encourage good, forbid evil, and believe
in Allah” (Quran 3:110). This approach can foster a generation of
morally aware professionals committed to ethical standards in
various fields (Rahman, 1980).

Emphasizing the Role of Mentorship and Role Models: The
Prophet Muhammad (peace be upon him) said, "lwas sent to
perfect good character” (Sahih al-Bukhari). Following his
example, universities can implement mentorship programs where
students learn from lecturers and peers who exemplify strong
Islamic values. By observing role models who practice ethical
behavior, students are encouraged to emulate these behaviors in
their own lives. Islamic centers or faith-based clubs within
universities can also serve as platforms for moral guidance,
discussions and activities centered on ethical behavior and
community service (Hashim, 2004).

Creating an Environment for Character Dewelopment: An
Islamic approach to moral education also involves creating a
university environment that reinforces good behavior. This
includes establishing clear behavioral expectations that align with

Islamic values, like punctuality, honesty and respect for others.
Implementing regular workshops, lectures, and seminars on
Islamic ethics can reinforce the importance of these values.
Involving students in community service projects and charity work
can provide practical experiences in compassion, empathy, and
civic responsibility, mirroring the Quranic guidance on kindness
and responsibility (Quran 2:177) (Uwaezuoke, 2020).

Using Islamic Principles to Foster National Development: A
robust moral education rooted in Islamic teachings helps prepare
graduates who are less likely to engage in unethical practices like
corruption, which is a major hindrance to national development.
Islamic moral education teaches accountability before God and
society, promoting transparency and honesty. For example,
Quranic principles on justice and integrity discourage corruption:
“And do not consume one another's wealth unjustly” (Quran
2:188). Graduates with strong ethical foundations can bring these
values into governance, healthcare, business, and other sectors,
contributing to ethical practices and supporting sustainable national
growth (Ajibade&Adeleke, 2019).

Encouraging Reflective Practices through Daily Worship:
Islamic education can also emphasize the role of daily worship,
such as prayers, as a reflective practice that reinforces moral
values. Through prayer and other forms of worship, students can
develop self-discipline, accountability and a sense of humility. T his
spiritual foundation aids students in aligning their actions with
ethical values, as they are constantly reminded of their
responsibilities to God and society (Al-Ghazali, 2008).

CONCLUSION

Integrating moral education in Nigerian universities from an
Islamic perspective is essential for building a foundation of ethical
and responsible individuals who can contribute positively to
national development. By embedding Islamic values such as
honesty, justice, and compassion into the curriculum and university
culture, institutions can help cultivate students who are prepared to
tackle societal challenges with integrity. Role models, mentorship
and reflective practices like prayer play a vital role in this moral
foundation, reinforcing the sense of accountability and ethical
responsibility. Graduates equipped with these values are more
likely to engage in ethical practices in their professional and civic
lives, ultimately promoting a society built on justice and respect
environment conducive to sustainable development and peace.

ACKNOWLEDGEMENT

The author is immensely grateful to Tertiary Education Trust Fund
(TETFund, Nigeria) for funding support to this research work
under the Institutional Based Research (IBR) scheme batches 5
(Project No: TETF/DR&DI/CE/UNI/TALATA
MAFARA/IBR/2023/VOL.I).

REFERENCES

1. Adeniran, A. (2019). Challenges of Examination
Malpractice in Nigeria's Tertiary Institutions. Journal of
Educational Research and Development, 8(2), 29-38.
Ajayi, I. A., Ekundayo, H. T., &Osalusi, F. M. (2018).
The Phenomenon of Secret Cults in Nigerian Tertiary
Institutions: A Critical Appraisal. Journal of Education
and Practice, 9(2), 45-52.

Ajibade, B., &Adeleke, T. (2019). Integrating Moral
Education in Nigerian Universities for National

Copyright © ISRG Publishers. All rights Reserved.
DOI: 10.5281/zenodo.14174524




Development. Journal of Educational Research and
Policy Studies, 11(3), 71-82.

Ako, E. O., & James, S. M. (2018). The Impact of
Ethical and Moral Education on Youth Development in
Nigeria. African Journal of Educational Research and
Policy Studies, 6(2), 34-42. Retrieved from [African
Journal of Educational Research and Policy Studies].
Al-Attas, S. M. N. (1979). Aims and Objectives of
Islamic Education. King Abdulaziz University.
Al-Attas, S. M. N. (1979). Aims and Objectives of
Islamic Education. King Abdulaziz University.
Al-Ghazali, A. (2008). The Revival of Religious
Sciences (lhyaUlum al-Din). Islamic Book Trust.

Ene, O. (2018). Exam Malpractice: Causes, Effects, and
Solutions in Nigerian Universities. African Journal of
Educational Management, 12(1), 56-67.

Enu, D. B., &Esu, A. E. (2011). Re-Engineering Values
Education in Nigerian Schools as Catalyst for National
Development. International Education Studies, 4(1), 147-
153. DOI:10.5539/ies.v4n1p 147

Hashim, R. (2004). Educational Dualism in Malaysia:
Implications for Theory and Practice. Oxford University
Press.

Hashim, R. (2004). Educational Dualism in Malaysia:
Implications for Theory and Practice. Oxford University
Press.

Kohlberg, L. (1981). Essays on Moral Development,
Volume I: The Philosophy of Moral Development.
Harper & Row.

Lickona, T. (1991). Educating for Character: How Our
Schools Can Teach Respect and Responsibility. Bantam
Books.

Lickona, T. (1991). Educating for Character: How Our
Schools Can Teach Respect and Responsibility. Bantam
Books.

Ndom, R. J., &Adelakun, E. J. (2019). Substance Abuse
among University Students in Nigeria. International
Journal of Health Research, 12(4), 203-212.

Nucci, L. (2001). Education in the Moral Domain.
Cambridge University Press.

. Ojedokun, O., &Alao, A. (2017). An Overview of Moral
and Ethical Challenges in Nigerian Higher Institutions.
Nigerian Journal of Sociology, 5(2), 143-155.

. Oladipo, S. E. (2009). Moral Education of the Child:
Whose Responsibility? Journal of Social Sciences, 20(2),
149-156.

. Omoregbe, J. 1. (1993). Ethics: A Systematic and
Historical Study. Joja Educational Research and
Publishers Limited.

Rahman, F. (1980). Major Themes of the Quran.
Bibliotheca Islamica.

Uche, I. B., &Adgi, U. K. (2015). Ethical and Moral
Concerns in Nigeria's Tertiary Education System.
Nigerian Journal of Educational Research, 8(1), 61-70.
Ugwu, C. (2015). Moral Education in Nigerian
Universities: A Panacea for National Development.
Journal of Educational and Social Research, 5(3), 91-98.
DOI: 10.5901/jesr.2015.v5n3p91l.

Uwaezuoke, M. I. (2020). Teaching ethics and morality
education in  Nigerian schools for sustainable
development. UNIZIK Journal of Educational Research

and Policy Studies, 1(1), 45-56. Retrieved from UNIZIK
Journal of Educational Research and Policy Studies.

Copyright © ISRG Publishers. All rights Reserved.

DOI: 10.5281/zenodo.14174524




